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QUALITY ASSURANCE REVIEW – SUMMARY OF ESTIMATES1 
 
School Improvement Strategies: Outstanding   

Outcomes for Pupils is:  Outstanding   
 

Quality of Teaching, Learning and Assessment: 

  

Outstanding   

Area of Excellent Practice: 
Development of a culture that promotes the growth 
mindset 

Confirmed 

 
      

Overall Review Evaluation 

The Quality Assurance Review found indicators that John Ball Primary School appears to be 

firmly within the Outstanding grade as judged by Ofsted in the school’s previous Ofsted 

report, 21-22 November 2013. 

    

  

                                                           
1
 Please note that a Challenge Partners Quality Assurance Review is not equivalent to an Ofsted inspection, 

and agreed estimates from the review are not equivalent to Ofsted judgements.  
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Information about the school 

 This is a larger than the average-sized primary school. 

 From Easter 2014, the headteacher became executive headteacher of a partnership 

with Torridon Junior School. This is due to end in Summer 2016. 

 The proportion of pupils eligible for pupil premium is lower than average and has 

been decreasing with each new intake. 

 The proportion of pupils from minority ethnic groups is much higher than average.   

 The proportion speaking English as an additional language is higher than average but 

the school says very few children arrive not being able to speak English. 

 The school is expanding to a three-form entry school. There are already three classes 

in Years 6 and 4 and four in the current Reception Year. 

 The overall proportion of pupils with special educational needs is slightly lower than 

average.  

 

School Improvement Strategies 

What Went Well 

 The senior leaders and phase leaders continually and rigorously check all aspects of 

the work of the school. The key aim is to continually raise achievement for all pupils. 

All staff are committed to providing equality of opportunity and high aspirations for 

the whole school community.  

 Leaders have a very clear strategic overview of the whole plan. There is concise and 

clear monitoring and evaluation so that everyone knows exactly what is happening. 

Subject leaders and specific areas for further development have detailed plans and 

form accurate self-evaluation of what needs doing and can be realistically achieved 

in a year.  

 Senior leaders provide highly effective support for growing leaders, as exemplified in 

last year’s area of excellent practice. This has been maintained and those new to 

leadership last year are clearly demonstrating their excellent capabilities in phase 

leadership. 

 School improvement planning this year has involved the partner school so that 

expertise and resources are highly effectively shared and the schools can work 

towards common goals. Targets are set through accurate self-review, consulting staff 

and other stakeholders and taking into account pupils’ progress and any government 

strategies, for example, the ‘Prevent strategy’ that needs to be implemented. The 

shared partnership is always looking for best practice to learn from and develop their 

own. 
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 Leaders highly value the support and challenge through Challenge Partners review 

and this is integral to the performance management, monitoring and evaluation 

cycle. The executive head teacher as future hub leader is keen to share this more 

widely. 

 Leaders are continually refining information so that all is clear, so, for example, staff 

induction lays out clearly the expectations and all staff are held clearly to account, 

whatever their role. Leaders use accurate information from staff to inform self-

evaluation and improvement planning. Performance management is rigorous and 

closely linked to achievement. 

 Pupils are also involved in leadership roles contributing strongly to self-evaluation 

and continuing improvement. They are articulate, fully understand and espouse the 

growth mindset and developing resilience. 

Even Better If… 

…maintaining a clear focus on the highest achievement and needs of pupils through further 

developing partnerships with other schools to minimise any effects of a reducing budget. 

 

Outcomes for Pupils 

 There have been excellent outcomes at Key Stage 1 for the last four years and for 

the last three years in Key Stage 2. The school is in the top 2% of schools nationally.  

 The proportion reaching an overall good level of development at the end of the 

Reception Year in 2014 was 83% and 79.3% in 2015. Children arrive with a range of 

skills depending on their backgrounds and prior experiences. Those with skills that 

are below those typical for their age catch up quickly. The gender gaps evident are   

wider than those nationally, but the proportion of boys achieving a good level of 

development is much higher than the national average.  

 There is no gap in the achievement between disadvantaged pupils and their peers in 

the phonics test at Year 1. Boys are just above national and the girls are way ahead. 

There is less of a gender gap than nationally at Key stage 1. There is almost no gap 

between disadvantaged pupils their peers at Key Stage 1. They are all achieving 

exceptionally well.  

 At Key Stage 2, 98% achieved combined level 4 and 53% combined level 5. Value 

added measures are significantly above average. 74% make above expected progress 

in writing, for example. The small number of disadvantaged pupils in the cohort 

make accelerated progress. All disadvantaged pupils achieved level 4 in combined 

subjects. All these bench marks are significantly above national averages.  

 Equality of provision and access to the highest quality education is a core and 

fundamental principle. The high quality personalised provision for pupils has led to 

the school being awarded an Inclusion Quality Mark, Centre of Excellence. 
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 Pupils with significant disabilities and special educational needs achieve beyond their 

previously perceived potential. There is exceptional progress for some individuals, 

both in academic learning and personal and social development. 

 

Quality of Teaching, Learning and Assessment 

What Went Well 

 There is high quality language and communication between staff and pupils and 

between pupils. Staff use subject-specific language highly effectively and there is a 

common language throughout the school for promoting learning and responding to 

challenge.   

 Resources are used highly effectively to provide stimulus and support for learning. 

For example, in Year 6, a war damaged set of kit was used as a highly effective 

stimulus for writing and in Year 1, real treasure was on the tables so that pupils 

could describe it.  

 The learning environment is purposeful and supports learning. Pupils use the visual 

reminders well through working walls or work for the previous day. Teachers provide 

excellent multisensory input in lessons, particularly visual support for learning. 

 Pupils are enabled to check their work and correct it themselves. These skills are 

built steadily throughout the school so that by the time they reach Year 6 pupils can 

direct their own learning very successfully.  

 Pupils collaborate very well. They are highly effective at questioning each other and 

providing challenge and peer coaching. This works because teachers model this 

approach highly effectively.  

 There is always a high level of challenge in lessons. Pupils choose their level from the 

must, should, could and might options available. This is highly effective in all lessons, 

particularly mathematics and writing, to promote the highest achievement.  

 There are very high expectations from all staff about what pupils can achieve. 

 Questioning is highly effective in assessing pupils’ achievement and moving learning 

on. Staff know pupils exceptionally well, so can guide them to the next step 

promoting rapid progress. 

 Teaching assistants are highly knowledgeable, trained well and support learning for 

individuals with specific needs and small groups within the class. 

 There are excellent tools for assessment and planning for learning that most 

teachers use effectively. 

Even Better If… 

…staff intervene and more pupils can respond rapidly to challenge so that time is used  

more flexibly for all groups of learners in all lessons.    
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Quality of Area of Excellent Practice 

Development of a culture that promotes the Growth Mindset 

Developing strong growth mindset within the whole school was a natural progression for 

developing teaching and learning. The school had previously put boosters and interventions 

in place to raise attainment for the most able. However, adopting high expectation and a 

growth mindset for all the learners in the community, both staff and pupils, was highly 

effective at raising attainment for all. The growth mindset is applied by the school to the 

whole person, not just aspects of academic learning. Pupils are encouraged to dream 

dreams. The launch, using Carol Dweck materials, was in September 2014. 

One of the most powerful tools, staff felt, is the power of ‘yet’. There is a very strong culture 

of ‘Can Do’. Pupils speak powerfully of their developing resilience and being encouraged to 

take risks and rising to challenges. Pupils are very supportive of each other in learning; they 

coach and nurture their friends through challenging tasks. 

The ethos of growth mindset, continual challenge, and high expectations of what all can 

achieve is continuing to raise achievement for all groups of pupils. The school has worked 

with PiXl (Partners in Excellence) to develop the five key areas that give people the ‘Edge’ 

for employability. This secondary based programme is being adapted and trialled with all 

pupils in Year 5 to raise achievement and improve skills in organisation, leadership, 

resilience, initiative and communication. 

The staff at the school are highly reflective practitioners and investigate any areas where 

achievement needs to be improved even further. For example, they researched why some 

children always go to must, questioning themselves and their practice to ensure that 

aspirations were not suppressed.  

The school is fully aware that this initiative is not a quick fix; it is another stage of the 

journey. It has had significant impact on the culture and ethos of the school. It gives 

everyone a common language to express high aspiration and expectation. This is further 

promoted through, assemblies, values, aims beyond the classroom, thirst for knowledge and 

love of learning. The school has already showcased this work in the Challenge Partners hub 

market place, the national PiXl conference and the Scottish education minister and Director 

of Scottish HMIe. Spending time here in John Ball Primary will clearly demonstrate the 

power of an embedded growth mindset culture to raise achievement.  

 

Partnerships 

 

How have you used Challenge Partners schools to address your previous ‘Even Better Ifs’? 

The school has dealt with previous EBIs in-house, developing and sharing skills. 
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How have you worked with, or supported, other schools in Challenge Partners? 

The hub of 12 primary schools is active and contains nine outstanding schools who work 

well in various partnerships. The school held a market place to showcase practice in the 

Autumn term, which all of the schools attended.  

The hub runs its own Schools Direct post graduate ITT, linked to the Institute of Education. 

The schools keep Schools Direct students, so fills vacancies for teachers.  

The executive headteacher will be running the hub and is hoping to recruit more schools. 

The partner school, Torridon Junior, is now actively involved in Challenge Partners activities.  

 

 

This review will support the school’s continuing improvement. The main findings will be shared 

within the school’s hub in order that it can inform future activities. 
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What additional support would the school like from the Challenge Partners network, 

either locally or nationally? 

 

Following discussion with the headteacher, the school would like some additional support  

to visit highly active hubs and advice on hub management to improve it further. 


